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Introduction to the College

In October 2024, a merger between Chatsworth Multi-Academy Trust and The Sovereign Trust was finalised. The SovereignTrust is a medium-sized specialist education provider comprising 5 schools in addition to Chatsworth Futures college as the sole further education provider. The college supports young adults with moderate or severe learning difficulties and disabilities. Leadership of the provider includes a Trust Chief Executive Officer, an Executive Headteacher, a Head of College and two Deputy Heads of College (curriculum & quality) and (employability, transitions & safeguarding). Throughout the 2024/5 academic year, the Head of College was on maternity leave and the leadership team were supported by an experienced college improvement partner and ex. Ofsted Inspector, who was also the interim co-principal in 2021. The premises are located on a site in Swinton, Salford and they share facilities with the linked school. All students have an EHCP and are funded through the ESFA and their Local Authority for a three year period. In September 2025, three new learners progressed from the linked Chatsworth School with a further 12 learners progressing from Northridge School, Rumworth School, Eccles College, IMAP school or Pinc College.  
The College provides day provision for 38 learners all aged 19-25 years. Learners study on programmes that are at or below Functional Skills Level 1 and follow one of two Pathways; Independence or Employability.  The predominant level of learners is Entry level. The college is governed by a board of 8 governors from a diverse range of professions, business and education backgrounds. This board acts as a sub-committee of the trustee board in line with the Academies Financial Handbook. A professional Clerk is commissioned to support Governors’ meetings and administration. Education staff comprise five tutors, an office manager, a business support officer and 14 teaching assistants. Support is also provided by a Sports Development Co-ordinator employed by Manchester United FC who supports the enrichment curriculum. However, enrichment is generally led externally by the Manchester Y-Club team. A Disability Employability Co-ordinator was employed in September, alongside a senior job coach with responsibility for co-ordinating learners’ external work experience placements. Co-ordination of internal work placements was led by an additional and well established Employability Co-ordinator. A Learning Mentor/Behaviour lead supports any student identified as needing intervention. In addition, a Speech & Language Therapist and Occupational Therapist are commissioned on a part-time basis for one day a week.                  
Ofsted position (2019-2021)
In January 2019 Ofsted inspectors graded the college Inadequate. Subsequently, two positive monitoring visits took place in May 2019 and January 2020 and a judgement of ‘Significant Progress’ was made by inspectors. In addition, the college received a Covid-19 focused visit in September 2020 and concurred the steps taken by leaders during the pandemic were very effective in keeping learners safe, whilst maintaining communication with families and supporting learners to continue with their education into adulthood. The full re-inspection by Ofsted took place in December 2021. Three inspectors judged that Overall Effectiveness was ‘Good’, that all four judgement areas were also ‘Good’ and the grades concurred with the 2020-21 self assessment report. The college anticipates the next Ofsted inspection to take place beyond January 2025.    
Key improvements made since the previous 2023/24 SAR

· Significants improvements made to planning by tutors with a focus on effective sequencing of activities with good linking of activities across other areas of the curriculum have resulted in learners able to build on skills and knowledge in small relatable steps. (QoE)
· Tutors take more ownership for learner progress particularly relating to non-accredited data and destinations and complete termly SAR updates reflecting on each programme’s strengths and areas to improve. (QoE)

· Significant improvements since The Sovereign Trust merger with respect to information captured for Governors and senior leaders on finance, H&S, non-accredited progress data and policies. A Policy Register is regularly updated to show when policies should be adopted, written or amended by leaders and these are then validated by Governors. Finance is reported by the Executive Head at each Governors’ meeting and H&S is a stand-alone agenda item at all SLT meetings with a well established H&S Committee, in addition to an action plan updated for Governors. A revised RARPA pro-forma supports Governors’ understanding of learners’ progress against non-accredited learning and is updated termly. As a result Governors are better informed and the able to support and challenge senior leaders more effectively. (LM)
· Significant improvements and utilisation of MIS DataBridge by all staff across the college, particularly with respect to recording baseline assessment outcomes, monitoring of non-accredited progress and how staff review college policies resulting in more personalised target setting (LM)
· Improved understanding by leaders and business admin teams of funding requirements and enrolment processes including requirements for conditions of funding, V10s and the ILR. (LM)
· More focus on CPD and training for staff across all levels using a more diverse range of on-line resources such as  Educare, SSS & High Speed training programmes for key subjects such as DSL, fire marshalling and allergy training. One SLT member is currently undertaking the National Professional Qualification for Headships (NPQH), one tutor is undertaking a L3 CIAG qualification and will lead on careers guidance going forward and a TA, who is part of the communications team, has started a BSc in speech and language therapy at Sheffield University (L&M)
· Increased collaboration between the communication lead and the two therapists has resulted in the development of enhanced communication and independence skills with a standard PPT introduced to help structure Citizenship sessions as part of the college signing strategy. In addition, the impact of OT has supported learners’ sensory and PSE needs. (PD)

· Increased out of hours activities for learners to support successful transition-out eg. DIY Theatre Company run a drama club after college and that is run by a college learner, resulting in paid employment from July 2025. (PD)

· Innovative support for personal development; x 8 learners engage in a x 6 week Body & Feelings Project run by the Adult Learning Disability Team (Psychologist and Behaviour Lead) carrying out experiments and explorations relating to learner’s bodies, associated feelings and the impact a ‘feed good menu’ has on learners at home and in college. (PD)

· Successful transition of safeguarding and behaviour reporting from CPOMS to Databridge including comprehensive training has resulted in improved confidence around incident data recording. (LM)
· Introduction of daily punctuality data captured by the business admin team from September 2024 and this reflects  consistently high punctuality rates, similar to those captured for attendance and retention levels. (BA)

· To support learners into college, implemented an Art Therapy Project for x 6 learners from school who would find transition-in particularly challenging with college and school staff working collaboratively alongside families and learners. The project is funded by the Adult Learning Disability team and is a pilot running each week for a whole calendar year until May 2026. Similarly, a dedicated Destinations/Transitions week in April 2025 resulted in a wide range of external professionals such as the DWP and supported living organisations to support learners and their families, resulting in positive outcomes when they leave college. (PD)

· A review by leaders of external qualifications has resulted in less reliance on accredited outcomes to measure progress and has resulted in improvements to success rates for those undertaking an accredited route based on functional skills English, mathematics, bespoke Open Awards with some training guided by employers. (QoE)                          

· Positive Behaviour/Learning Mentor lead now trained to L4 and acts as operational lead. PBS plans reviewed more regularly with input from link Governor. BSPs now include a more holistic approach incl. input from families, the learner, SLT, college behaviour leads, therapists and the adult learning psychology team. Enhanced PBS BILD training received for two key members of staff and all staff trained in PBSP by the Salford adult social care team in addition to Trust PROACT SCIPr UK. SALT delivered pathological demand avoidance PDA training to all staff. (PD)       
· Production of an annual GANT plan supports all aspects of the provision including quality, transition, training, H&S, curriculum design and ‘deep dive’ content. As a result, leaders are highly organised with clear guidance when key aspects are expected and action needed. (LM)
· Improved learner voice initiatives; learners created a video for Governors in July 2025 to highlight the impact they have had on the quality of the provision and have started to work alongside a triad of other learner voice groups from other colleges such as Brentwood and Calderdale. (PD) 
‘Even Better If’ improvements to make during 2025/26 

To ensure all learners receive a consistently high quality, personalised and challenging learning experience, regardless of the complexity of their learning needs, the following improvements are required. 
QoE  

· Continue to improve opportunities for all learners to develop appropriate technology skills. (also LM)
a. Appoint appropriate staff who will lead the curriculum for ICT

b. Integrate & use innovative ideas to develop learners’ technology skills across curriculum areas
c. Provide learners with enhanced technology resources such as Ipads/mobiles
· Ensure all learners receive written feedback on all work they produce, irrespective of accreditation requirements 
a. Review Marking Guidelines to ensure a consistent approach that is user-friendly across all areas of the curriculum
b. Capture how verbal feedback is recorded, particularly for practical subjects eg. pro-forma/MIS Databridge
c. QA & improve how support staff provide good quality written feedback on MIS Databridge 

· Further develop the curriculum to ensure all activities are relevant and sustainable for learners.

a. QA planning documentation for ILS Community to ensure effective linking to other areas of the curriculum.

b. Ensure enrichment opportunities are relevant to learners’ aspirations and activities are close enough to learners’ homes to be sustainable.
c. Introduce bespoke timetables/planning for individual learners where appropriate & improve utilisation of support

d. Clarify how numeracy is embedded across the curriculum for Independence programme learners
e. Review the relevance and value of social enterprise initiatives for Employability groups

· Further develop baseline assessments on MIS Databridge to capture learning gaps & progress more efficiently
a. Ensure baseline assessments are differentiated by subject areas

b. Develop a process to capture progress over time using either RAG rating or improvements to scoring
c. Ensure all groups utilise MIS Databridge rather than paper copies for standardisation purposes

BA
· Review Positive Behaviour Support processes to ensure learners are supported with any behaviours of concern

a. Revise and review which learners require an individual BSP

b. Ensure the 12 ‘capable environmental indicators’ inform the PBS Policy and BSP
· Implement holistic progress documentation to highlight where learners make significant progress outside of accreditated or non-accreditaed progress.
a. Utilise the pro-forma produced to evidence holistic progress for a small number of learners, where this is appropriate

PD

· Improve the relevance of social enterprise activities to ensure learners understand basic business acumen. 

a. Introduce a Dragons’ Den idea where each pathway pitches ideas/business plans to leaders & introduce a competitive element.

b. Ensure learners understand how to run a successful business including a focus on how to make money with meaningful classroom displays.
· Improve the development of work-related skills particularly where learners access bespoke external placements

a.   Ensure all learners on employabiity programmes have bespoke external work placement opportunities within the first term

b. Further develop and QA work placement ‘packs’ identifying progress against targets.
c. Ensure all learners on work ready and SI programmes receive formal, documented bi-annual CIAG interviews  with an appropriately qualified person.

d. Ensure all learners on external WE are set targets specific to their placement and set/input by employers incl. a significant and regular level of QA
e. Link work placement targets to other college-based curriculum goals so that employability skills and knowledge are routinely reinforced and developed at every opportunity.

f. Take action on employer comments from the employer survey eg. BSL training, holiday volunteering opportunities, Access to Work information.

g. Develop a bespoke job description, induction and training specific to the job coach role & clarify expectations.

h. Create an employability action plan and reintroduce fortnightly employability meetings
i. Introduce Systematic Instruction training for relevant employability roles
j. Ensure appropriate learners participate in timely internal work placement opportunities within the first term
k. Leaders to review SkillsWeek opportunities for Independence learners to ensure they are realistic and meaningful and warrant a collapsed timetable.
· Ensure key aspects of the Citizenship calendar are thoroughly covered by learners
a. Leaders to review the ‘weighting’ of topics to ensure crucial themes such as Prevent are covered on a frequent basis and to minimise the impact of other events such as transitions-in activities that can disrupt learning in term 3
b. Leaders to support the new learning mentor & behaviour lead to support tutors with resources & links to information for Citizenship

· Further develop learner voice initiatives to include more external influence
a.    Participate in Natspec learner voice activities  
b. Arrange a Learner Voice Conference with the existing, established college triad
c. Further develop the triad with specialist colleges to incl. impact on the local community & introduce penpals

for learners as part of the ‘making friends’ initiative      
LM
· Continue to improve ICT infrastructure and resources across all aspects of the college (also QoE)
a. 
Ensure staff at all levels have technology and Internet access that is fit for purpose

b. 
Implement training for staff relating to clicker8 and Boardmaker

c.  Ensure technology expertise (ICT support) is more visible on-site
d.  Ensure governors have an efficient, reliable means to access meetings & documentation on-line 

· Further develop the Quality Cycle to ensure tutors are regularly, informally observed on all aspects of the curriculum

a. QA enrichment, external & internal work experience & sub-contracted provision & add to the quality cycle.
b. Enhance senior leadersihip presence and further develop informal learning walks to incorporate more regular feedback including the introduction of a ‘little and often’ themed approach

c. Simplify the current learning walk documentation to incorporate themes and reduce the level of content    

· Further develop accreditation processes that focus on more relevant industry led outcomes
a. Review the accreditation lead to lessen workload for senior leaders & develop capacity for middle management
b. Encourage more input by employers into qualification aims that will lead to positive destination outcomes
· Formalise processes to capture stakeholder views & act on comments made in a more timely manner
a. Produce a clear Survey Cycle timeline to regularly capture views of learners, staff, parents/carers & employers

b. Create a Survey outcomes action plan as soon as analysis of surveys are established, where results show improvements are required 
c. Review survey questions to ensure relevance and ensure variance from the previous year is clear to see

d. Ensure survey outcomes reflect all four CIF judgement grades alongside stakeholder comments 

· Further develop initiatives to further improve sustainable attendance levels with parents/carers

a. Implement clear guidelines to parents/carers that set out consequences if learners’ attendance falls below 85% and that adheres to ESFA & bursary expectations eg. attendance meetings if falls below 85%
· Head of College to take full responsibility for strategic reporting in line with Sovereign expectations on: 

a. Financial reporting & budget control

b. Health & Safety including Committees & associated action plans

c. Policy reviews/updates

d. Long & medium term business planning 

e. Tracking processes for leavers over a 3-5 year period 

· Further develop engagement of parents/carers in raising expectations of learners

a. Engage with prospective learners & their families much earlier as they progress through school

b. Make expectations of college life and differences between school and college clear to families during transition-in activities
c. Reintroduce regular Parent Aspirations Group meetings to raise aspirations for families     
· Senior leaders to prepare for succession planning & development of leadership skills as a team
a. Where appropriate, SLT participate in relevant specialist CPD eg. SEND Natspec Leadership Programme (RR & BC)

· Develop recruitment processes further to ensure all future appointments have the necessary skills and attributes for the role

a. Introduce a written task for all appointments
b. Ensure all existing governors keep up-to-date with mandatory training requirements.   

Quality of Education (QoE)                                 GRADE 2

CURRICULUM: 

Leadership: 

Leaders and staff are intent on ensuring learners benefit from an ambitious, challenging and effective (ACE) curriculum that supports them with skills to enhance their future lives and which are based on their long term aspirations as they prepare for adulthood. All 38 learners for the 2024/5 academic year are placed on one of two Pathways relevant to their long term goals and aspirations. 

· Independence – for Pre-Entry to Entry 1 learners with a focus on developing practical independence skills to enable them to function more effectively at home and in society and who are likely to access supported living in the future. 
Pathways: 

Independence 1 - 6 learners

Independence 2 - 5 learners
· Employability – targets a wide range of learners to acquire and retain work-related knowledge and skills to enable them to gain voluntary or paid employment, access to a supported internship programme or into supported living. Pathways are for learners generally working between Entry 1 to Level 1.
Pathways:

Preparation for Work - 9 learners

Work Ready 1 – 9 learners

Work Ready 2 – 7 learners 

Supported Internship – 2 learners  

Whilst the college works with learners from pre-entry level to level 1, the above Pathway levels are meant as a guide, are not linear and learners will access learning on the pathway most appropriate to their assessed skills level. Learners ‘starting points’ are established through a range of initial and baseline assessment initiatives to meet individual needs and the results of these inform appropriate long and medium goal setting and these link well to EHCP outcomes. Following a 4-6 week assessment period, if staff feel a move to another pathway would be beneficial, families and learners are supported through the process of transition. Simililarly, it may be necessary to introduce internal work placements for some learners, using a little and often approach, before they embark on a more formal, external work placement.
Within each of the above pathways there will be core skills that each learner must develop to the best of their ability and level. These are:

· Communication

· Personal and Social Development

· Independence

· Employability

· English

· Maths

· ICT
INTENT: 

The main purpose of the curriculum is to prepare learners for adult life.  Learners acquire skills to develop their independence and, where appropriate, practical and knowledge based employability skills.  As a result, the barriers learners face in achieving their potential are greatly reduced or overcome. In addition, learners develop personal skills such as gaining confidence, their ability to make friends by improving their tolerance levels and social skills or learning how to manage their own behaviour. These skills will support them as they progress beyond college and into adulthood.           

Strengths
Curriculum planning and implementation is are tailored very effectively to provide learners with an ambitious, challenging and effective (ACE) curriculum design that is clearly sequenced, addresses any gaps in knowledge, experience or skills and builds towards learners successfully achieving their long term goals. An ACE curriculum helps provide outcomes that prepare learners for adult life. Subjects link well to each other and staff plan activities that are sequenced effectively to build on previous knowledge and skills. All learners follow a RARPA route, are set targets and make progress linked to their EHCP outcomes. Each term tutors are given several opportunities to meet and plan the curriclum for the following term focusing on linking subjects and themes. This provides an opportunity for all pathway staff to reflect on the previous term with their colleagues and to inform curriculum delivery for the next term with a key focus on learners’ aspirations at the heart of the planning and embedding subjects throughout their entire study programme. Leaders have developed the capacity for staff to design an effective three year curriculum map with a cycle of themes to cover each term and this is embedded through the curriculum. For example, term 1 might be health, term 2 My Voice and term 3 leisure. Tutors prepare in advance by sharing upcoming teaching ideas with their colleagues to support effective sequencing and linking in all subjects which compliment the aspirations of their current cohorts enrolled on their pathway. This year, leaders introduced a termly summary overview planning document that included a ‘quick-guide’ to how each subject was sequenced over the term and also how the content linked to other areas of the curriculum. Learners on Employability Pathways achieve qualifications which are tailored to meet their individual needs. Leaders and staff use appropriately ‘weighted’ learning outcomes between accredited and RARPA programmes. Learners are registered for qualifications that are bespoke, to meet their individual needs, but also that support their interests, aspirations and intentions to work in the future. In 2024/25, where appropriate, learners achieved a combination of Open Awards units, functional skills maths and English alongside industry led qualifications, the content of which is advised by the relevant employer who provides the learner with work experience. For example, learners on placement have achieved qualifications or training in food hygiene, moving & handling, first aid and an emerging leaders course as well as their Open Awards or functional skills English or mathematics. 

Learner Survey - March 2025: 94% of learners feel they are learning things that will help them when they leave college & feel they are learning things that will help them become more independent.  

Transition Planning into college is good. The Admissions and Transition policy clearly sets out the process for new learners. This includes an initial visit, families completing an application form to be reviewed with a view to families and learners attending an interview with a senior manager. If successful, learners are offered a conditional place subject to funding. Parents are then inviited to an enrolment day where intiial assessments are carried out with SLT, tutors and, if appropriate, the employability coordinator. The initial assessment process provides managers and tutors with relevant knowledge on each learner at the start of their programme. Families also meet with the business team to carry out enrolment activities such as proof of receipt of universal credit, qualification certificates and parent agreements. The transition in process enables managers to devise a suitably personalised curriculum, learning that is planned well and linked to medium and long term goals with appropriate experiences. Throughout the final term, prospective learners access the college on a series of planned transition-in days including both on-site and off-site team building activities. These help learners feel confident in their new surroundings and help support tutors and specialist staff identify individual support needs. Significant knowledge of some learners exist already since some learners attend from the link school. Staff from all previous provisions support the transition-in process, working alongside college staff as a ‘familiar face’ for the learner as they settle in to college life. Assessments include therapy assessments in the relevant school, discussions with parents/carers using a multi-disciplinary approach and involve an SLT member and their personal tutor. An additional initiative this year has been the implementation of an Art Therapy Project for 6 learners from school who would find transition-in particularly challenging with college and school staff working collaboratively alongside families and learners. The project is funded by the Adult Learning Disability team and is a pilot running each week for a whole calendar year until May 2026. 
Effective initial and baseline assessments establish accurate and robust ‘starting points’ and potential barriers to success are clearly identified so that clear, measurable short, medium and long term targets/goals are set for every learner that link to EHCP outcomes. National assessment tool (BKSB) supports the assessment of English and mathematics for employability learners and pre-entry learners with complex needs use a range of alternative resources to establish learning gaps. Once learners start on their programme in September, they benefit from a thorough induction led by their personal tutor and the first six weeks are spent participating in baseline assessment activities in the majority of subjects. MIS Databridge was utilised effectively this year to record baseline assessment outcomes electronically rather than traditional paper-copy methods. Whilst this was welcomed by staff in terms of ease and efficiency, leaders recognise this needs developing further to support how progress is measured over time. 

Learner Survey - March 2025: 94% of learners tell us that when they started at college, they got all the help they needed to settle in.
Parent/carers Survey - November 2024: 100% of parent/carers tell us they agree or strongly agree the efficiency and support they received during transition from the school to the college was good.
The curriculum provides very effective personalised learning programmes that build on learners’ previous skills, their interests and aspirations. Learners continue to access personalised Pathways that reflect funding for Study Programmes and use individual EHCP outcomes to drive Curriculum Intent.  For example, EHCPs are used to set clear aspirations and long/medium goals on MIS Databridge. Employability and Independence Pathway learners develop their English, mathematics, ICT and employability skills well through work experience and Enterprise activities. Technology is embedded across the curriculum. This year a tutor has been provided with dedicated time to lead on developing learners’ technology skills across pathways. For example, employability learners spent several weeks learning how to use AI effectively to research the skills required for a range of job roles in different sectors. A ‘bank’ of laptops are available and are used across both Pathways. Where appropriate, learners follow a ‘Work Ready’ curriculum that is supported by a suitable range of local employers and the disability employability co-ordinator is supported by a Deputy Head of College (employability, transitions & safeguarding). Tutors, working alongside the Employability Co-ordinator complete an Employability initial assessment with individual learners to ensure they apply for roles which support their long term aspirations and that are linked to their EHCP outcomes. During the year, 19 learners accessed an external placement utilising 6 employers and, in addition, 19 internal work placements took place. Learners aspiring to work in the hospitality sector benefit from a fully functioning commercial kitchen on-site where they particiapte in internal work experience placements and have the opportunity to work alongside a professional chef. Learners use the experience as evidence towards their work experience subject targets where the chef significantly contributes to monitoring of progress.  Learners express how they enjoy the work experience in the college kitchen because it feels formal, how they learn new skills and how working for the college makes them feel proud. Learners participated in a recruitment process to secure internal work placements and roles included an assistant in the college tuck shop, kitchen and communications working alonside the speech and language therapist and a health & safety rep. who participates in the termly H&S Committee.
Parent/carers Survey - November 2024: 88% of parent/carers strongly agree or agree that the content of sessions prepare their young person as they move into adulthood.

Activities are very well planned to meet individual needs.  Tutors plan learning using termly well developed Schemes of Work that take into account learners’ knowledge, skills and aspirations and provide  detailed and appropriate differentiation and challenge which provides opportunities to capture learners next steps, linking to home and the wider curriculum. Summary overviews of the curriculum helps evidence how activities are sequenced well and how content links to the rest of the curriculum. An on-site ILS home facility enables a learning environment for the learners to develop skills and knowledge to support independence in adulthood.  In addition, planning requires staff to write a summary as to where they want their learners to be at the end of each half term and this links to each learner’s long term goals established during the baseline period and reflects desired outcomes in the EHCPs. 
Staff Survey - March 2025: 96% of staff tell us the extent to which they contribute to curriculum development is good or outstanding. 

IMPLEMENTATION:  

The Schemes of Work guidance requires tutors to plan the implementation of the session in detail and to consider what opportunities there are in the session to incorporate the wider curriculum and embed topics covered in other subject areas. Leaders have provided significant training to staff and a very well established process is in place to highlight how subjects link with one another, how activities are effectively sequenced  over time and how learners build on small, manageable steps. Leaders review planning using termly Quality Review Audits and provide comprehensive feedback to tutors. As a result of effective planning, learners make good progress towards their targets and goals.  
Strengths 

Learning goals and targets clearly reflect the progress and achievement of the majority of learners and tutors monitor progress over time well. Learners make good or better than expected progress, they are enthused and motivated by the process and want to achieve. All long and medium term goals link well to learners’ EHCPs long-term aims and aspirations. The rate of progress and levels of achievement made by the vast majority of learners has remained constantly high. In all cases, targets are measurable and linked closely to long-term aims and aspirations. Tutors check that Employability Pathway learners understand their targets and appreciate why they are important. Following the six week baseline period, a RARPA Guidance document now clearly stipulates the appropriate number of personal and subject specific targets to be set and these are written as a skills development or behavioural change. In all sessions, targets are discussed with learners at the start and end of each session using useful target reminders to aid understanding, either in visual or text format. Achievement of targets is recognised by staff as they occur in sessions. All tutors record progress on Databridge MIS often as part of their session plenary alongside their learners and TAs. This method, allows tutors and TAs to efficiently input assessment commentaries directly onto Databridge. All tutors have a good or very good level of understanding of target setting including the use of Databridge and how to set challenging targets that are appropriate to the learners’ level and long term goals. 
Learner Survey – March 2025: 100% of learners told us that staff talk regularly to them about their targets.

Parent/carers Survey – November 2024: 82% of parents told us they strongly agree or agree that they have regular opportunities to contribute to their young person’s progress and that targets are shared with them on a regular basis & 100% of parents/carers told us the quality of information they receive about the progress made by their young person is good. 

Staff plan activities well to ensure skills development and knowledge acquisition is transferred to long-term memory. Learners with poor recall or requiring regular and frequent reinforcement have learning plans adapted accordingly. The sustainable development of the fundamental skills necessary for adult life are a priority and staff interactions with learners and parents reflect this. Significant improvements are evident through quality review audit reports in how well tutors sequence activities and use repetition of topics in their planning to enable learners to maximise the transfer of key knowledge to long-term memory. The SOW format supports tutors to effectively sequence activities to enable learners to build and recall knowledge. Tutors collaborate every half term to create a summary SOW overview that sets out key information and topics covered across all subjects in addition to how activities link to each other. As a result, activities across the curriculum are more effectively linked together and enable learners to learn more and remember more.   
Learners develop their knowledge and understanding of work-related skills and specialist technical vocabulary well. Learners on the Employability Pathway participate in a broad range of activities that prepares them for leaving college. A competitive process is carried out for all internal work placements and, where appropriate, to access other opportunities. In November 2024, all learners took part in Skills Week and leaders collapsed the whole week so that all Pathways could fully access the activities taking place. Twelve local employers engaged in the process and the week gave learners on the Employability & Independence Pathways the chance to experience what it is like to work in a range of suitable work placements post Chatsworth Futures and, as a result, raised learner aspirations and motivated learners to succeed and work towards their goals. For example, learners experienced what is was like to service a bedroom for a customer in a local hotel, worked on the bakery production line at Costco and Greenhalgh’s, experienced using the state of the art technology to pick items and prep for delivery at Amazon, how to test chlorine levels at the local swimming pool and worked with a local waste recyling plant to learn how household materials are disposed of and recycled. Learners in Employability and Independence Pathways quickly learn to use the language that will prepare them for adult life and where appropriate, the world of work. How learners develop their language skills is integral to curriculum planning  and implementation. New words and concepts are reinforced in a variety of contexts including the home and local community. Learners are regularly asked to demonstrate their understanding of why activities are useful in developing their employability skills and how they relate to their own personal circumstances. A designated Communication Team consisting of a number of TAs is led by the Deputy Head of College. One TA has completed her L1 and L2 BSL and is now undertaking a BSc in speech and language therapy at Sheffield University.  Another TA3 acts as the Communication Lead for the college. As a result of new ideas generated by the Communication Team, learners now have more opportunities in sessions to voice their opinions in discussions, understand key concepts and present information in a meaningful way and standard PPTs to introduce sessions now aid understanding. Learners with complex needs and behaviours that challenge, use strategies that help them communicate choices and make decisions and can better express to self regulate, have higher self esteem, greater independence with more opportunities to organise their own stationery, equipment for the lesson and personal belongings. 
Learner Survey – March 2025: 100% of employability learners told us they are learning things that will help them get a job.

Teaching, learning support staff and therapists use their specialist knowledge and expertise effectively to enable learners with complex needs, significant barriers to learning or poor mental health, to raise expectations and achieve their potential into positive destinations.  
The level to which staff are well qualified and have specialist knowledge and skills is very good. One of the Deputy Heads of College is a deaf specialist and has significantly improved the quality of provision for deaf learners, particularly in how functional English is applied. The same Deputy Head is the literacy lead and supports tutors to set core literacy targets across the Employability pathway. In addition a designated member of staff, alongside a learner, sets the weekly (signed) Word of the Week and this promotes the use of learners’ vocabulary books in all subject areas. For example, because the theme for the final half term is leisure, the associated Word of the Week has been sport, health, exercise and bowling. Senior Leaders have extensive knowledge of the specialist sector, tutors are well qualified and therapists are qualified to level 6 or have a Masters level 7 in their specialism. All learners, including those with complex needs and/or significant barriers to success make very good progress, particularly in the areas of independence and communication. The SaLT and Occupational therapist work closely with the Deputy Head of College to implement training and strategies which need implementing across college to support effective teaching and learning and to meet individual communication support needs or to develop domestic independence. Communication strategies are strong and well-integrated across the college and learners develop their confidence in making choices, self-advocacy, self-care related routines and independent life skills. All TAs have appropriate education and/or health care qualifications, many having worked in the specialist sector for many years.
Parent/carers Survey – November 2024: 100% of parent/carers told us they strongly agree or agree that the staff are very caring and support the progress of their young person and 100% tell us the person they care for enjoys attending college.  

The quality of assessment comments on learners’ work is Good and in some cases very good. This ensures that learners, where appropriate, teachers and TAs know what is requited to achieve the next stage or improve the standards achieved.  Clear guidelines for staff in how to mark learners’ work is prominent at the college in classrooms and all Employabilty staff have received training on this as part of their role as an assessor of Open Awards in how to give valuable feedback that validates an achievment. This training has filtered through to the marking in other subject areas and TA awareness of the importance of feedback has been raised during the Open Awards staff working group and the internal verification process. As a result, assessment feedback on learners’ work has improved. Written work is marked frequently and includes constructive feedback in how learners can improve their work. Learners on the Employability Pathway use the same marking guidelines to reflect on their work, review the feedback symbols and then make corrections to their work independently. A visual and accessible approach to feedback for learners with barriers to reading has been redesigned.  As a result, all classrooms now adopt personalised apporaches to ensure all learners know when they have achieved and why their grade has been awarded.

IMPACT:  

Strengths

Destination outcomes are very good for all learners on the Employability or Independence Pathway, with realistic voluntary employment expectations or access to supported internship programmes or into supported living. All learners gain key work-related skills through participation in internal or external work placements throughout their study programme. Whilst a Disability Employability Co-ordinator was employed since September 2025 to enhance employment opportunities, unfortunately due to them resigning towards the end of the first term, the progress anticipated for aspects relating to external opportunities had to be delayed. However, positive relationships already existed with 12 local employers and learners were largely unaffected with positive destination outcomes. Relationships have been forged with Welfare Rights and the DWP and learners and their families are supported during a Destinations/Transitions week in April 2025. This not only provided opportunities for families to hear from DWP and supported living organisations but also enabled learners and their families to visit a range of community venues such as Engage, St. George’s and the Excel Hub. 

Learners and their families are provided with information during enrolment and parental agreements are signed to enable parental agreement from registration. The Deputy Head of College is part of the Preparing For Adulthood working group and keeps abreast of current developments in relation to supported internships, disability employment, changes in legislation and also attends the CIAG termly working groups meetings to share good practice with other specialist colleges, GFE colleges, Supported Internship Providers and Salford Council. During the 2024/25 academic year 27 leavers were on the employability pathway. Four of these learners will continue to access their voluntary work placement when they leave college and two have secured paid employment. In addition, two learners have been supported by college into supported living and this will continue when they leave college. 

Three learners from the independence pathway have gone onto positive destinations.  Early referrals to social care and collaborative working with social workers and families, has ensured a robust and thorough transition out process, where all three learners have been able to partake in weekly transition visits to their desired destination, supported by college staff.  

Learners develop skills in independence, personal & social development and communication well and target achievement rates are consistently high over time.  Tutors monitor RARPA progress for each Pathway well and produce termly Outcomes Analysis Data from MIS Databridge. Leaders monitor progress well to identify where learners are not achieving as well as expected, explore the reasons why and put strategies in place to recitfy any concerns for example, a referal may be submitted to the learning mentor to carry out approproate intervention. All learners across both pathways achieve success rates of between 45.5% and 100%. The learner achieving 45.5% had significant health related challenges during the year.  
Parent/carers Survey – November 2024: 88% of parent/carers told us they strongly agree or agree that college supports the process of transition into the learners’ next destination well (eg. voluntary or paid work, supported living or into an independent living organisation).
Learner Survey – March 2025: 87% of learners told us that college staff speak to them about what will happen when they leave college. 

OUTCOMES – SUMMARY DATA: Outcomes for learners are very good. The vast majority of learners achieved their planned qualification aims or long term goals such as improving their ability to communicate or develop skills to assist with supported living. Success rates for learners are consistently high over a five year period both in terms of accredited and non-accredited learning. From September 2025, learner numbers will increase from 38 to 43. 17 learners will leave the college in July 2025. As a result, 22 new learners will access the college from September 2025. This will comprise 13 learners who will transition in to college from the linked Chatsworth High School and a further 9 learners who will transition from external alternative provisions or academies. Since the Ofsted inspection Graded the college ‘GOOD’ for overall effectiveness in December 2021, an improved marketing strategy during recent years has resulted in an increase in applications and enquires for learners out of area and around the North West.
Non-accredited data (RARPA)
5 year trends
	Targets achieved against those set (%)
	2020/21
	2021/22
	2022/23
	2023/24
	2024/25

	Overall


	93.26%
	95.5%
	97.3%
	97.61%
	93.33%


	Pathway
	Mean average target achievement %

	Supported Intership
	92.4%

	Work Ready 2
	87.4%

	Work Ready 1
	95.1%

	Preparation for Work
	94.9%

	Independence 2
	97.2%

	Independence 1
	93.0%

	Total Mean Average (all Pathways)

	93.33%


Leaders monitor achievement levels effectively. They are able to analyse progress against different areas of the curriculum and explore performance in each curriculum area. See the table below to demonstrate this. This year, tutors have taken more ownership for the progress of their learners and review their own data on MIS Databridge on a termly basis. 
	Subject Area
	RARPA Targets achieved at year end %

	Communication
	96.2%

	Employability Skills & ICT
	95.7%

	Work Experience 
	94.7%

	Enterprise 
	100%

	Functional Skills English
	97.2%

	Functional Skills Maths
	86.9%

	ILS Community
	100%

	ILS Home
	88.0%

	PSD
	94.6%

	Independence 
	94.3%

	Health 
	95.8%


Accredited progress data

Success rates of accredited learning, where appropriate, is consistently high over time and are Good. 

In total, 15 learners achieve an Open Awards qualification, ranging from a skills for further learning and employment (SFLE) entry level 1 extended certificate to a level 1 award. In addition, five learners achieved Open Award functional skills qualifications in either literacy or numeracy between entry level 1 and entry level 3 and two learners achieved training modules or qualifications as directed by their work experience employer. 

5 year trends [See Accreditation Over Time document for details]

	
	2020/21

Impacted by Covid-19
	2021/22
	2022/23
	2023/24
	2024/25

	Open Awards: Skills for further learning & employment (SFLE)

	100% - All 12 learners achieve qualifications from Award E1 to L1 Award    
	100% - All 13 learners achieve qualifications from E1 Awards to E3 Certificates  
	100% - 3 passed EL1


	100% 6 passed EL1
	93.8%
11 = E1 extended certificate, 

2 = E2 extended certificate

1 = E3 award

1 = L1 award    

	Open Awards: Functional Skills

Literacy
	One learner expected to pass English L1 FS but had to isolate at end of term 3 so will take this early in the autumn term
	One Learner entered for speaking and Listening and  reading and writing at level 1 and passed.  One learner entered for entry 2 speaking and listening, reading and writing.  This learner passed the speaking and listening and the reading paper, but not the writing part.  

Two learners entered for entry 1 English- one learner passed all three parts, and the other learner passed the speaking and listening part only 
	1 learner AT EL1
	Entry 2-

50%

1 learner will resit in Autumn term, so pending 100%
	90%
Literacy: 

2 = E1 full
1 = E2 full
1 = E3 partial



	
	
	
	
	
	

	Open Awards: Functional Skills mathematics


	No learners entered for FS mathematics
	0% - all four learners registered for a FS maths qualification (E1-L1) failed the end test or refused to take it.
	1 learner AT EL1
	0%- 1 LEARNER SAT AND FAILED ENTRY 2
	100%
Numeracy:

1 = E2 



	Open Awards: IT User Skills/Functional Skills
	No learners  entered for ICT
	100% - two learners passed FS ICT @ E2/3.  
	N/A
	N/A
	N/A

	Duke of Edinburgh Award


	5 learners achieve their Bronze Award  7 learners achieve their 

Silver Award
	N/A
	N/A
	N/A
	N/A

	Arts Discovery Award

Trinity College or

Arts council
	N/A
	N/A
	100% (5 Discovery learners through the arts council)
	3
	N/A

	
	
	
	
	
	

	Employer led quals/training 
	
	
	
	
	

	Educare Food Hygiene

 
	N/A
	2 learners pass 

	N/A
	N/A
	100%

1 learner

	Educare Moving & Handling
	N/A
	N/A
	N/A
	N/A
	100%
1 learner



	Educare First Aid


	N/A
	N/A
	N/A
	N/A
	100%

1 learner



	DIY Game Changers


	N/A
	N/A
	N/A
	N/A
	100%

1 learner




Destination Data – 5 year trend

In July 2025, 17 learners left the college. Seven learners from Work Ready, two from Supported Internship, two from Preparation for Work and six from Independence programmes. Some learners have secured multiple destinations eg. paid employment and independent living skills or supported living.    
	
	2020/21
	2021/22
	2022/23
	2023/24
	2024/25

	Independent Living Skills organisation (Chatsworth Engage)
	
	
	
	        3
	       7

	Independent Living Skills organisation - External Community Interest Company (CIC)
	5
	4
	3/4*
	4
	

	Independent Living Skills organisation – alternative to CIC
	
	1
	5
	
	5

	Specialist FE


	1
	
	1
	
	

	Mainstream FE
	
	
	
	
	1

	Supported or Semi-supported Living 
	2
	
	1
	
	2

	Voluntary employment


	
	  3 
	3
	1
	4

	Paid employment


	1
	  3 
	
	
	2

	Supported Internship – introduced from September 2024 
	1
	
	
	(6 learners in their 3rd year access SIs from Sept ’24)
	


The following ‘Even Better If’ improvements will raise standards and improve the experience

for the learner

· Continue to improve opportunities for all learners to develop appropriate technology skills. QoE.1a-c (also LM)

a. Appoint appropriate staff who will lead the curriculum for ICT

b. Integrate & use innovative ideas to develop learners’ technology skills across curriculum areas

c. Provide learners with enhanced technology resources such as Ipads/mobiles

· Ensure all learners receive written feedback on all work they produce, irrespective of accreditation QoE.2a-c
    a. Review Marking Guidelines to ensure a consistent approach that is user-friendly across all areas of the curriculum

c. Capture how verbal feedback is recorded, particularly for practical subjects eg. pro-forma/MIS Databridge
d. QA & improve how support staff provide good quality written feedback on MIS Databridge 

· Further develop the curriculum to ensure all activities are relevant and sustainable for learners. QoE.3a-e
a. QA planning documentation for ILS Community to ensure effective linking to other areas of the curriculum.
b. Ensure opportunities are relevant to learners’ aspirations for enrichment and are close enough to learners’ homes to be sustainable.
c. Introduce bespoke timetables/planning for individual learners where appropriate & improve utilisation of support

d. Clarify how numeracy is embedded across the curriculum for Independence programme learners

e. Review the relevance of social enterprise initiatives for Employability groups

· Further develop baseline assessments on MIS Databridgea. QoE.4a-c 
a. Ensure baseline assessments are differentiated by subject areas.
b. Develop a process to capture progress over time using either RAG rating or improvements to scoring            

c.   Ensure all groups utilise MIS Databridge rather than paper copies for standardisation purposes

Behaviours & Attitudes (BA)                               GRADE 1 

Context: 

Leaders and staff have high expectations with respect to learners’ behaviour and conduct. They create a safe, positive and calm environment for learning and, as a result, learners have good attitudes to learning, attend well and behavioural issues are well managed.  Staff are well trained in behaviour management by a senior leader from the central team with significant experience and learners have comprehensive Behaviour Support Plans that are reviewed on a regular basis. Data on behaviour is captured on an ongoing basis and leaders report regularly to Governors as part of a safeguarding & behaviour report. Learners understand the importance of attending college and being punctual to sessions and how those aspects will support them to gain valuable employability skills. Staff know and care for their learners well. Learners are motivated to achieve and the college promotes a culture of respect and positivity. Staff are well trained to recognise, and act upon, unacceptable behaviour and to de-escalate potentially challenging situations quickly. As a result, there is no current evidence of bullying, harassment or discrimination. 
Strengths
Highly effective positive and productive relationships exist between learners, staff and the whole college community. Learners focus well and value the opportunities that staff create for them. A culture of high expectation for learners is promoted by all staff.  For example, learners are expected to conduct themselves in an age appropriate manner by setting positive examples to others, using role models to influence work ethics and making the best possible use of the local and wider community.  As a result, learners take pride in their work, are keen to succeed and want to achieve their long term goals and targets.  

Learner Survey - March 2025: 94% of learners tell us they enjoy being at college and 90% tell us that staff make learning fun. 

Learners are tolerant of one another, respectful of both their environment and the staff who support them and are polite young people who enjoy college life.  All learners, particularly those with high levels of anxiety, thrive in a culture that is supportive, nurturing and safe.  Leaders and staff create an environment that is calm and supportive. As a result, learners develop positive attitudes to learning, increase their awareness of those around them and understand how their behaviour affects others. Teaching, support staff and therapists motivate and inspire learners to achieve their potential by acting as good role models with a focus on the need to work hard to succeed in life. Staff know their learners very well, care about their well-being and set high expectations of what they can achieve.          

Learner Survey - March 2025: 97% of learners tell us they have made friends at college.

Parent/carers Survey - November 2024: 94% of parent/carers tell us they agree or strongly agree the college responds promptly to any concerns they may have and 100% of parent/carers tell us they are invited to attend EHCP annual review meetings.    
Staff do not tolerate bullying or harassment of any description and the learners appreciate what this means through regular reinforcement across the curriculum, but specifically in weekly Citizenship sessions. During the last six academic years, no incidents of bullying have been reported or witnessed. If incidents did occur, learners feel safe and confident to report them, knowing that staff will take swift and decisive action. Group Citizenship sessions for all learners cover a wide range of PSHE topics such as bullying, relationships and E-Safety including PREVENT. Learning also focuses on how to cope with disappointment following an unsuccessful outcome, such as being unsuccessful at interviews for work placements applied for on the internal jobs board or not achieving the anticipated score when completing a skills assessment. As a result, learners cope with change well and are realistic with respect to their aspirations. Learners develop a natural resilience to moments of disappointment in their lives and careful support ensures they take on a positive ‘can do’ attitude. For example, each year an election is held to establish the Learner Voice reprentatives. As part of this process, during Citizenship, learners were taught all about democracy and coping with disappointment. Managers thought carefully about how to ensure learners from a range of pathways are represented in Learner Voice including having equal genders as representatives.  
Learners have a good understanding of how social media can potentially be detrimental to their safety and the safety of others. During the 2024/5 academic year, learners participated in initiatives and activities relating to PREVENT. Senior leaders, the Learning Mentor and tutors follow an annual cycle to cover in Citizenship sessions and ensures that PREVENT is a focus for learners on a regular basis. The Learning Mentor moved into a full time tutor role part way through the year but was a regular attendee at the North West Prevent Duty Forums and webinars and ensured all material was relevant and up to date. Since the Learning Mentor progressed to a tutor position, leaders have taken on responsibility to produce an annual Citizenship calendar along with appropriate resources.  

Attendance, Punctuality & Retention Data

Learners levels of attendance, punctuality & retention are consistently high over time. 
	
	2020/21

Covid impact
	2021/22
	2022/23
	2023/24
	2024/25

	Attendance 
	Aut 20     77% 

Spr 21     61%

Sum 21   79%
Total       72%      
	Autumn 1    91% 

Autumn 2    87%

Spring 1      87%

Spring 2      84%

Summer 1   88%

Summer 2   85%

Total            87% 
	Autumn 1     89% 

Autumn 2     89%

Spring 1        92%

Spring 2        91%

Summer 1    91%

Summer 2    92%

Total             91%
	Autumn 1       91%

Autumn 2       90%

Spring 1         89 %

Spring 2         94 %

Summer 1      89%

Summer 2      91 %

Total               91  %
	Autumn 1     92%

Autumn 2     90%
Spring 1        93%

Spring 2        92%

Summer 1     92%
Summer 2     93%

Total              92%

	
	
	
	
	
	

	Retention 
	92%
	        96%
	        100%
	         97%
	          95%

	
	
	
	
	
	

	Punctuality


	N/A 
	        N/A
	        N/A
	         N/A
	Autumn 1     96%

Autumn 2     96%
Spring 1        95%

Spring 2        98%

Summer 1     98%
Summer 2     98%

Total              97%        


Attendance and Retention levels have remained consistently high over time. Attendance levels have remained constantly high over the course of the year and half termly data has been in the range 90-93% with an average of 92%.  Attendance has not dropped below 91% in the last three years. 

Of the 38 starters in September 2024, 36 experienced a full programme until the end of the academic year. Unfortunately, two learners have had to pause their college programme due to ill health. Leaders quickly recognise when the college environment or a particular pathway is not well suited to the needs of specific learners and take immediate action. For example, during the first term it was recognised that six learners on the pilot from Eccles college who started a supported internship programme at college were actually more suited to a work ready programme and moved accordingly as soon as this was recognised. During the transition-in process parents are made aware that whilst learners progress through the baseline assessment period, a contingency remains that leaders and local authorities may take the decision that the college is unable to continue the learners placement beyond the first half term. Families, carers and social workers are kept fully up to date should this be the unfortunate outcome.
Punctuality: The business administration team started to produce data linked to daily punctuality into sessions from September 2024. To date, punctuality is recorded based on how punctual learners are into their first morning session. Thereafter, during the day support staff are tasked to ensure learners arrive to their sessions on time.         
Behaviour Data – 2024-25
As a result of highly effective behaviour support, training and management, all learners make exceptional progress with their behaviours, attitudes and personal & social development.  Staff at all levels empower learners by giving them strategies and techniques to deal with stressful situations, the frustrations they face every day and times when they feel out of control or are highly anxious. Any behaviours of concern are managed well using highly effective behaviour support plans.  Support staff show a deep understanding of individual learners’ needs and strengths and subtly engineer situations so that learners who experience potentially challenging and stressfull episodes are supported into positive behaviour solutions. A new Positive Behaviour lead role was introduced this year and is now trained to L4 and acts as operational lead for behaviour across the college and is supported by a Deputy Head of College. Positive behaviour support is delivered to all staff through the PROACT SCIPr UK Programme by specialist trainers employed by the Trust. Two managers have also completed a two day BILD PBS programme and a senior TA works with the behaviour lead for Salford adult social care team. They also work collaboratively to ensure behaviour support plans are compliant, up to date and in line with BILD training. As a result, PBS plans are reviewed more regularly with input from the link Governor. Plans now include a more holistic approach including input from families, the learner, senior leaders, the college behaviour lead, therapists and the adult learning psychology team. The next phase and aim for next year is to ensure the 12 ‘capable environment indicators’ are adhered to more effectively to further minimise sensory overload for learners and support the college PBS Policy and behaviour plans. In addition to PBS training, the college speech and language therapist delivered Pathological Demand Avoidance (PDA) training to all staff with the aim to apply strategies to a specific learner in question but also in how to diagnose PDA in other learners across college.     
	
	        Total

2021/22
	Total

2022/23
	Total

2023/24
	Total 

2024/25

	Recorded Incidents


	81

	60
	61
	173

	Non RPIs


	78
	59
	58
	173

	RPIs


	3


	1
	3
	0


The recording of behavour incidents has improved as a result of improved MIS Databridge recording processes.  Staff understand how to recognise and report behavioural incidents and, whilst the number of recorded incidents have increased this year, even relative to the increase in learner numbers, no RPIs were recorded and reflects the principals and policies of the Restraint Reduction Network. The 173 recorded incidents were linked to ten learners; 65 of which were associated to one learner and all incidents were regarded as relatively low level. Following various meetings with the family, the learner will leave the college in July since the engagement with families has been challenging, particularly on issues relating to gaining consent for the learner to work with the college therapists. As a result, the learner comes into college extremely dysregulated, staff have struggled to engage him in sessions and, as a result, his progress is impacted. Behaviour incidents are recorded as part of the DSL’s Safeguarding & Behaviours report presented to Governors on an alternate meeting basis. Leaders were challenged by Governors in their July 2025 meeting to ensure the family of the individual concerned was being supported appropriately and wanted assurances that initial assessment activities would result in learners not being offered a place if leaders felt college was not an appropriate environment.
The following ‘Even Better If’ improvements will raise standards and improve the experience for the learner
· Review Positive Behaviour Support processes to ensure learners are exceptionally well supported with any behaviours of concern BA.1a-b

a. Revise and review which learners require an individual BSP

b. Ensure the 12 ‘capable environmental indicators’ inform the PBS Policy and BSP

· Implement holistic progress documentation to highlight where learners make significant progress outside of accreditated or non-accreditaed progress. BA.2a
a.   Utilise the pro-forma produced to evidence holistic progress, where this is appropriate

Personal Development (PD)                                    GRADE 2
Context: 

The Curriculum is designed to support learners to develop their personal skills beyond their academic, aspirational and vocational achievements.  Engagement in the local community and in society is also a significant aspect of Curriculum design. In the 2024-25 academic year, 19 learners participated in internal and 19 external work placements during the year working with 6 employers. Learners develop their skills in the community to become responsible and respectful citizens and engage where possible, in local events such as volunteering opportunities at a local food bank and set up and ran a Santa’s Grotto for special needs children alongside local businesses at the local community hub space in Swinton precinct. In addition, independence learners volunteered at the local cricket club to improve the grounds, creating large hanging baskets and tubs to improve the asthetics and presentation. Where possible, learners are encouraged to live healthy lives and develop fundamental skills to function in public life.  College is an inclusive environment where equality of opportunity is important and enables learners to thrive together despite their differences.

As can be seen in Appendix A, leaders monitor achievement gaps of different learners and there are no significant gaps. 

Strengths 

Learners closest to employment develop relevant work-related skills to support them into paid or voluntary employment or onto supported internship programmes. Learners are supported to find and engage in successful work experience placements. All Employability and Independence Pathway learners participate in either internal or external work placements. Whilst a Disability Employability Co-ordinator was employed since September 2025 to enhance employment opportunities, unfortunately due to them resigning towards the end of the first term, the progress anticipated for some aspects relating to external opportunities had to be delayed.  Despite this however, all learners on employability programmes experienced regular work placement opportunities. At the start of their programme, an employability co-ordinator or tutor assess all learners to establish the sector they are interested in working and what aspirations they have. Learners have the opportunity to experience a range of potential vocations through Skills Week and through Work Experience sessions at The A World charity shop. A weekly Employabiity Skills session is very well established and this supports learners with the generic skills required to become credible employees in the future. Planning for this session includes how to recognise personal skills and attributes, where to look for suitable jobs, CV writing, interview role play and what it is like to be employed. In terms of internal placements, staff create job descriptions for a wide variety of internal placements at college and learners participate in a competitive recruitment process including interviews in relation to job roles they prefer. 19 learners participated in regular internal work placement opportunities that included a recycling assistant, an ICT assistant, health & safety rep, communication assistant and tuck shop assistant and Brew Club. In total, 19 learners gained regular, bespoke external work experience with employers in the local community and these all link well to learners’ work related aspirations. Work experience included learners working at local cafes, garden centres and shops and, where possible, were located close to learners’ home and this supported the introduction of independent travel training to enhance opportunities for sustained paid or voluntary employment at a later date.  Learners had to apply on-line and prepare for an interview with the employer prior to gaining the placement. In addition, learners plan and prepare for various college events across the year and become part of the events team. Learners worked on numerous events, including a Halloween Disco, a Sports Day, Chatsworth Got Talent and the Leavers Prom. Learners in the Independence and Employability pathways participate in social enterprise activities and have made items to sell at the events, such as planters, printed tote bags, key rings and Easter Hampers. All proceeds from the Easter Hampers contributed to the Leavers Prom. Proceeds from other ventures are ploughed back into each Enterprise to buy new stock or equipment.
Employer Survey - June 2025: 100% of employers tell us the support provided by college to them, including introduction processes, expectations on them, the interaction and ability of job coaches to deal with any issues arising, are all good or outstanding. 
The good quality IAG and impartial careers education given to learners, their families and employers enables all involved to make well-informed choices, understand the wider support available and develop contingencies if they are not able to take up their preferred choice. Families are supported and reassured over their concerns in terms of how learners gaining paid work will impact their benefits. In the past, these concerns had impacted negatively on the aspirations of learners and their families. Guest speakers include professionals such as DWP who support families and learners on issues such as ‘Better-Off’ Calculations. In November 2024 learners benefit from a collapsed timetable to allow for an employment focused vocational sampling, Skills Week, comprising over 12 local employers.  All pathways participated in the Skills Week and, as a result, learner aspirations were raised and the activities motivated learners to succeed in their chosen careers. For example, learners experienced what is was like to service a bedroom for a customer in a local hotel or worked on a bakery production line at Costco. Learners also picked items for delivery with the team at Amazon and, as a result, sustainable links have been made for future work experience and employment opportunies.  Very good relationships now exist with a diverse range of employers including opportunities for learners to volunteer as part of a horticulture project within the local community.

Learners are prepared well for life in modern Britain including a good awareness of how to keep themselves safe on-line.  Learners access a weekly Citizenship sessions to address a range of well sequenced topics on everyday life. E-Safety, including the dangers of extremist views are refreshed regularly and learners develop a good understanding of fundamental British Values. An on-line safety board is displayed centrally within collge and this year an established signing strategy has supported tutors to utilise a standard powerpoint to discuss topics such as who are ‘safe people’.  The powerpoint is reinforced with a standard set of symbols, signs and words that learner become familiar with. For example, words like block, report and tell are used on a weekly basis. Other topics include. bullying, catfishing and exploring friendships, relationships and PREVENT. In addition, leaders have commissioned the DIY Theatre Company to work across all pathways with a focus on sensory needs through drama, differentiated for the Independence and Employability programmes. Learners own technology such as mobile phones are monitored during the college day and safety is promoted and discussed during lunchtimes and breaktimes when personal mobile phones are available. An on-line safety section has been introduced within the Learner Agreement and from next year, families will be asked to sign to say they adhere to our policy.   
Learners’ develop a good understanding of the complexities and diversity of their local community and the wider World through interaction with a range of cultures and religions. A wide range of topics and activities are included on a weekly basis for learners using the Citizenship session. Topics include bullying, sexting, relationships, PREVENT, E-Safety and ‘coping with disappointment’. The college is located in an area of Greater Manchester that is very diverse in population and culture and learners who engage in external work placements and access the community, naturally experience and interact with a range of religions and cultures. During the academic year, learners were able to, once again, participate in a series of enrichment activities with a focus on the local community, cultures and religions. For example, in June 2025 learners participated in a two day Cultures & Religions college event and a collapsed timetable allowed them to visit a mosque, the Jewish museum, a buddist temple, a christian church and and Irish Centre. As a result, learners social and cultural development is enriched and learners are well prepared for adult life and will be able to make positive contributions to their local communities. During Y-Club enrichment sessions this year learners attended a flower exhibition, sensory workshops, Manchester craft and design centre, participated in men’s mental health week, Chinese New Year, a What is Ramadam Day, International Women’s Day, World Religion Day, Red Nose Day and attended the People’s History Museum.  
Learners on all Pathways develop their communication skills very well; they develop their confidence in making choices, self-advoacy, self-care related routines and are keen to succeed. An experienced part-time SALT provides high quality, comprehensive guidance and documentation to staff and models good practice in how to implement communication strategies at the start of the year. Learners are confident young people who interact well socially and understand how the knowledge and skills they are taught will impact on their future lives and employment prospects.  Learners concentrate well and enjoy college life.  A culture of high expectation for learners is promoted by all staff.  As a result, learners take pride in their work, are keen to succeed and want to achieve their long term goals. During this academic year, a Body & Feelings project was run by the Adult Learning Disability Team (psychologist and behaviour lead). Eight learners engage over 6 weeks for two hours a week and carry out experiments and explorations relating to their bodies, associated feelings and the impact a ‘feed good menu’ has on learners at home and in college. The project resulted in learners developing confidence to speak out about their feelings and speak about how to stay safe both physically and mentally. The project  was a huge success and cleverly embedded safeguarding practices with our most vulnerable young people.    
Learners have ‘core’ targets that are embedded across the curriculum in most subjects and focus on individual skills that will support them as they move into adulthood. For example, learners may have targets around building confidence in speaking to unfamiliar people, working with others to accomplish a task or in how to build tolerance levels or resilience to change.  Addressing targets with learners is a key aspect of all sessions and any tutor or member of staff recognises achievements as it occurs. 

Learners develop the skills to increase their levels of independence effectively. Learners access a well equiped ILS home environment to practice skills they require to live independently in the future. This includes a wide range of adaptive equipment and visual resources to support learners with sequencing. They develop key functional independence skills such as how to make basic snacks using a microwave, make and change a bed, how to wash and iron clothes and keep a home clean and tidy. Learners are encouraged to eat healthily wherever possible. In addition, they have access to a commercial kitchen and, whilst this does not replicate a home environment, many of the same kitchen skills are practised and repeated.  Where appropriate, learners are supported to improve their independence levels by learning to travel independently to their work placement.  Learners access the local community on a regular basis and participate in volunteering opportunities as they arise.

An innovative enrichment programme helps support the vast majority of learners to maintain, and in some cases, improve their physical fitness and mental well-being. The experienced Sports Development Officer from Manchester United FC works with learners throughout the year to lead enrichment activities. Learners enjoy collective activities such as attending the local gym regularly with individual gym passes and regular swimming sessions with qualified staff. The session activities have positive effects on learners’ confidence levels, resilience, competitive spirit and enhances their social interaction. The sessions also link well to work related skills, including how to cope with disappointment, and core targets are now addressed in enrichment sessions on a regular basis. Activities support and promote the curriculum objectives related to British Values and Equality & Diversity. Leaders commission the Manchester Y-Club to lead all enrichment activities one day a week for employability learners and some independence learners. The Y-club is a social enterprise and a charity that provides health and well-being programmes to young people and communities across Manchester and Salford.  A bespoke programme of weekly activities tailored to meet the needs of the Employability pathway learners is delivered.  Every Friday the learners attend the Y-Club with the college staff and enjoy various sporting activities and visits to the local community, use and access the gym facilities and the hotel swimming pool.  Learners learn how to travel safely around the city by locating and then visiting popular tourist attractions such as the Manchester Art Gallery.  They use public transport and practise using their free bus pass appropriately. As a result, learners benefit physically and mentally and learn how to become citizens in their local community. In addition, all independence learners participated in a 6 week Forest Schools enrichment project and made Christmas table decorations from items they had foraged for. Incredible Education were the providers and, as a result, one learner has secured a work placement for next year.   
The following Enrichment Days took place during the year and included a Celebration of Achievement day and Leavers’ Prom towards the end of term where a range of individual awards were presented. All learners participated in enrichment activities alongside the themes below:
	Enrichment Days/Events
	Themed Cycle



	Term 1 
	- Open Day for prospective learners (Oct ’24)
- SkillsWeek for all groups (Nov ’24)   

- Christmas Coffee morning (Dec ’24)

- DIY presentation by Employability learners on Prevent (Dec ’24)
- Forest School with Incredible Education 
	Cycle A  

	Health

My Voice

Leisure

	Term 2


	- Health & well-being (Jan ’25)

- Valentine’s Day Disco (Feb ’25)

- Transitions/Destinations Day (Mar ’25)
	Cycle B
	My Identity (Diversity)
Material World

Living in the Community



	Term 3


	- Culture & Religiion 2 days (June ’25)

- Leavers Prom (June ’25)

- Sports Day (July ’25)

- Chatsworth Got Talent (July ’25)

- Whole college presentation (July ’25)  
	Cycle C
	Staying Safe

My Place (Self-worth)

Exploring the World


Learners develop additional, incidental skills and these are captured very effectively by all Pathways.  Incidental learning opportunities and achievement are captured using the term ‘Wowzer Moments’. An example of a Wowzer Moment may be if a learner does not have a specific target to be kind and polite. However, during community access at the local tram stop and without any prompting, staff witness the learner offering one of their peers help to scan their bus passes together. Staff at all levels record ad-hoc Wowzer Moments in sessions, at break times and these are replicated on Databridge and appear on ILPs. 

Learners have good opportunities to share their views to influence improvements to college life. A well established Learner Voice Committee with nominated Learner Reps, who represent all learners, bring about improvements to ensure college is a better place in which to learn. Three Learner Voice meetings took place during the course of the year. For the first time this year, Learner Voice representatives produced a video that was shown to Governors at their meeting in July and highlighted areas that had been improved as a result of Learner Voice. These included:  

-  additional fidget toys to help with sensory needs  

-  more art materials 
-  asked for more physical activities at lunchtimes and, as a result, a football club has been introduced
-  additional seating in the garden area for breaktimes
[See Learner Voice minutes, You Said, We Did noticeboard and video to Governors at July meeting].
Learner Survey - March 2025: 81% of learners tell us they share their ideas to help improve college.
Staff Survey – March 2025: 100% of staff tell us the way learners opinions are listened to is good or outstanding. 
Learners have significant time dedicated to pastoral support as a result of the well established 3:2 delivery model. Learners receive 3 full days of academic study and 2 days focussing on enrichment and pastoral support. The impact to learners and their families is significant, particularly in terms of time spent on 1:1 tutorials and transition planning. As a result, learners and families are supported more effectively and, in some cases, actions taken have significantly changed lives for the better.  Learners have more time to interact socially with their peers in a more informal setting and the learners and staff take more ownership for the achievement of core targets. Core targets are embedded across the whole curriculum including enrichment and work placement. The 3 year rolling theme cycle, ensures a range of different themes to support learners personal development for example, cycle A includes health, my voice and leisure and 8 learners worked with the lead psychologist and behaviour lead from the adult learning disability team to deliver a Body & Feelings Group over 6 weeks. Learners explored their feelings and talked about staying safe both mentally and physically.      
A behaviour lead and learning mentor role has significantly enhanced the ability to provide targeted, individualised interventions aimed at improving student engagement and progress. This year, an experienced TA qualified to L4 in behaviours and is now the behaviour lead and learning mentor. With a referral process already in place, staff can identify students who require additional support to overcome barriers to their learning. For instance, a student previously under-achieving due to disengagement and behavioural issues has shown marked improvement after receiving personalised one-on-one sessions, including tailored social stories. 
The following ‘Even Better If’ improvements will raise standards and improve the experience for the learner:
· Improve the relevance of social enterprise activities to ensure learners understand basic business acumenPD1.a-b 

a. Introduce a Dragons’ Den idea where each pathway pitches ideas/business plans to leaders & introduce a competitive element.

b. Ensure learners understand how to run a successful business including a focus on how to make money with appropriate classroom displays.
· Improve the development of work-related skills particularly where learners access bespoke external placements PD2.a-j
a. Ensure all learners on Prep for Work programmes have bespoke external work placement opportunities within the first term

b. Further develop and QA work placement ‘packs’ and clarify expectations of Job Coaches

c. Ensure all learners on work ready and SI programmes receive formal, documented bi-annual CIAG interviews  with an appropriately qualified person.

d. Ensure all learners on external WE are set targets specific to their placement and set/input by employers incl. a significant and regular level of QA

e. Take action on employer comments from the employer survey eg. BSL training, holiday volunteering opportunities, Access to Work information.

f. Develop a bespoke job description, induction and training specific to the job coach role.

g. Create an employability action plan and reintroduce fortnightly employability meetings

h. Introduce Systematic Instruction training for relevant employability roles

i. Ensure appropriate learners participate in timely internal work placement opportunities within the first term 
j. Leaders to view SkillsWeek opportunities for Independence learners to ensure they are realistic and meaningful and warrant a collapsed timetable 

· Ensure key aspects of the Citizenship calendar are thoroughly covered by learners PD3.a-b
a.  Leaders to review the ‘weighting’ of topics to ensure crucial themes are covered on a frequent basis and to minimise the impact of other events such as transitions-in activities that can disrupt learning in term 3
b. Leaders to support the new learning mentor & behaviour lead to support tutors with resources & links to information for Citizenship

· Further develop learner voice initiatives to include more external influence PD4.a-c
a. Participate in Natspec learner voice activities  
b. Arrange a Learner Voice Conference with the existing college triad
c.    Further develop the triad with specialist colleges to incl. impact on the local community & introduce penpals

for learners as part of the ‘making friends’ initiative      
Leadership & Management (LM)                                 GRADE 2

Context: 

Leaders, managers and Governors ensure that education delivered by the college has a positive impact on all learners.  Leaders have high expectations of their learners and recognise that high quality teaching relies on effective mentoring, training and performance management. Learners are safe and feel safe in college and senior leaders have significant safeguarding and Health & Safety safeguards in place. 

Strengths 

All learners, regardless of their level of need or vulnerability are strongly protected by the rigorous adherence to the high standards set in the college’s safeguarding and health & safety policy.  Arrangements for safeguarding are very good and it is at the forefront of our values and daily operations. Staff have a good understanding of risk, know when to formally report a concern and how to manage risk effectively. Staff at all levels, receive regular safeguarding training as part of the induction process and then on an annual basis going forward. One individual is responsible for ensuring the Single Central Record is meticulously maintained and recruitment processes are good. The Deputy Head of College (employability, transition & safeguarding) is the DSL and leads on all safeguarding and behaviour issues and the Deputy Head of College (curriculum & quality) is the Deputy DSL. In addition to the two Deputy Heads, DSL training takes place every two years by the Head of College and the Business Manager. An experienced Governor is the link on safeguarding and is Head of College of her own specialist college group. A comprehensive safeguarding & behaviour report is presented at alternate Governors meetings and an accessible safeguarding noticeboard is displayed centrally in the college. Learners are reminded of how ‘safe people’ are in college and are reminded of this during weekly citizenship sessions. All staff received training this academic year in safeguarding adults training, Prevent, equality & diversity and data protection in education. [see T&D records]       

Learner Survey March 2025: 100% of learners tell us they feel safe when they are with staff and know what to do if they have a problem. 
Staff Survey – March 2025: 100% of staff tell us their awareness of the procedures for handling suspected safeguarding concerns is good or outstanding. 

Staff Survey – March 2025: 100% of staff tell us their alertness to safeguarding concerns is good or outstanding. 

The Executive Headteacher leads on Health & Safety and reports on progress against an action plan at each Governors meeting. A Health & Safety Committee carries out frequent health & safety checks, concerns are logged and action taken and progress against a health & safety action plan is presented at all Governors meetings. Health & Safety is now a standard agenda item at all senior leadership meetings. Risk assessment information and actions are now incorporated into a broader strategic arrangement involving the facilities manager and Judicium and that ensures all mandatory checks and practices are completed within designated timeframes by qualified and accredited technicians. In addition to this, a caretaker is employed by the Trust to ensure any day to day health and safety improvements can be made immediately. All staff received training on health & safety awareness, moving & handling, fire safety in education and food hygiene. In addition, several staff also received training on food allergen awareness, MIDAS minibus driver training, medical first aid training including buccal and 10 staff achieved their level 2 in food hygiene & safety for catering.
Senior leaders have created a culture of high expectations and are ambitious for all staff and learners to achieve their potential.  Senior leaders identify staff expertise and interests very effectively.  Staff are well qualified, experienced and have relevant skills and expertise to meet the needs of the learners.  Where necessary, they encourage individuals to broaden their experience, develop new skills to meet the changing needs of learners, gain additional qualifications and use their wider interests to enrich the curriculum offer. 
Senior staff resources: The Senior Leadership Team includes an Executive Headteacher, a Head of College and two Deputy Heads of College. They are supported by an experienced quality consultant and ex. Ofsted Inspector who has been commissioned for 35 days this academic year to support leaders whilst the Head of College is on maternity leave.  Her focus has been on quality of education, supporting governing body processes, training and production of the college SAR and QIP. One of the Deputy Heads is currently undertaking the National Professional Qualification for Headships (NPQH) and is registered to start the Natspec’s Specialist Leadership Programme next year. Four members of staff received Ofsted Nominee training. 
Education/specialist support: Two experienced, fully qualified (SALT: L6 & OT: L7 & Masters) therapists are commissioned on a part-time basis for one day a week to support staff and learners throughout the year. Next year, the SALT has been commissioned for two days a week. In addition, one of the Deputy Heads is  is fully qualified in BSL and delivers regular sessions with learners. One of the tutors is undertaking a L3 CIAG qualification and will lead on careers guidance going forward and a TA, who is part of the communications team as a Communications Champion has started a BSc in speech and language therapy at Sheffield University. 
Staff Survey - March 2025: 82% of staff tell us that opportunities for their career to develop is good or

outstanding.  
Leaders worked hard in previous years to establish a new culture of accountability and staff appreciate the rigour on performance for the benefit of their learners.  A challenging cycle of quality improvement processes has continued and includes learning walks, ‘deep dive’ themed reviews, and a vast series of quality review audits such as ‘planning’, ‘goal/target setting’, ‘work scrutiny’ and ‘work experience’. All staff receive a formal appraisal in 2024/25 and relevant objectives link well to KPIs.  

Staff Survey - March 2025: 92% of staff tell us the level by which managers expect them to perform well in

their role and the level of recognition they receive when they do a good job is good or outstanding.  
The college Governing Body holds senior leaders to account very well by using their knowledge, relevant education experience and regular visits to the college. Governors challenge decisions made by leaders to ensure the college provision continues to improve and further develop its high standards. The Governing Body comprises 8 committed members with a diverse range of relevant experience and skills.  In addition, 2 staff members form part of the Governing body. The Body met 6 times during the academic year and Governors understand the challenges the college has to overcome and its strengths and weaknesses. Regular agenda items include safeguarding & behaviour, health & safety, finance, RARPA progress, governor feedback and activity, QIP reviews, quality report and stakeholder survey outcomes. Governors’ and leaders share the same views on how important their visibility is with staff and learners and good visibility has been sustained this year through a process to secure ‘link’ governors to support individual skills and expertise. For example, the link governor for safeguarding came into college to meet the learners and questioned them as to who they deem ‘safe people’ are and made suggestions for a Safeguarding Passport and keyring for each learner and this idea is embedded into tutorial sessions. The link governor for learner well-being attended college to attend learner voice meetings, attended the sports day and visited learners on their external work experience. In addition, the link governor for health & safety attends college on a termly basis to carry out a health & safety audit and attends the health & safety committee. 
Since the Sovereign Trust merger, a significant amount of work has taken place during the year to ensure college policies are aligned to those of the Trust. Governors have a clear policy register that sets out when policies have received amendments or adoptions into the Trust format and when validations are required of them by the Governing body.     

Link Governor roles include:
- Finance, resources & staff well-being
- Safeguarding
- Health & Safety
- Quality & Curriculum 

- Learners well-being, PR & employer engagement
- Parent Experience

A professional Clerk to Governors continues to support the Governing body with administration.

Governors work alongside senior leaders to set clear college KPIs each year and these are shared with all staff and monitored regularly. [See Governor minutes]             

Staff Survey - March 2024: 100% of staff tell us the level of support they receive from their senior leaders  

& governors is good or outstanding.
Highly effective methods are in place to capture stakeholder views that bring about sustained improvements. A cycle to capture stakeholder views is in place and continues to drive improvement.  A comprehensive set of questions are asked of learners, staff, parent/carers and employers. The results of the surveys are carefully analysed and shared with Governors. Outcomes from the survey questions are embedded throughout the self assessment process. As a result of positive survey outcomes, better progress and outcomes for learners is very apparent.
Leaders and Governors listen to their staff well and continue to implement Staff Voice
initiatives to ensure the impact of workload is minimised and protects their health and well-
being.  A well established planning and training cycle ensures plenty of time is allocated for tutors to work
collaboratively in order to design the curriculum each term, training is specifically based on quality initiative
outcomes and planning is streamlined with a planning format that includes an overview that ensures
effective linking and sequencing activities across the curriculum. Staff voice meetings are supported by the

Chair of Governors and this initiative ensures staff feel able to voice any concerns or suggestions without a
college senior leader in attendance. 
Staff Survey - March 2025: 96% of staff tell us the college’s approach to work/life balance is good or

Outstanding & 100% of staff tell us that initiatives to support their health and well-being are good or

outstanding. 
Staff Survey - March 2025: 100% of staff tell us the college’s ability to retain staff is good or outstanding 

& 96% of staff tell us that procedures for the recruitment and selection of staff is good or

outstanding. 

Leaders are passionate and proactive in improving the quality of provision overall and quality of education training initiatives lead to better outcomes for learners. All staff benefit from 12 CPD days throughout the year. Leaders recognise training is an integral part in driving improvement and training is linked well to quality review audit outcomes. Senior leaders lead relevant training on a wide range of topics and this impacts well on quality improvement. For example training has taken place on learner profiles & risk assessments, MIS databridge baseline assessment, expections of TAs, Open Awards, linking EHCPs to long and medium term goals, introduction to job coaching, tutorial & transitions, social story, assessment progress and achievement. They have worked throughout the year to enhance the level of rigour and bring new ideas for sustained improvement. The consultant has undertaken ‘deep dives’ relating to internal & external work experience, citizenship, pastoral/transition support and individual discussions with tutors relating to linking and sequencing. In addition, the consultant carried out 14 informal learning walks and feedback, both written and verbal, was provided to each tutor within a couple of days. The Deputy Head of College (curriculum & quality) leads on desktop quality review audits throughout the year and comprehensive written feedback is provided to each tutor and this is discussed during regular 1-1 supervision meetings.  Quality review audits include termly planning, work scrutiny, learner journey files, goal and target setting and a formal IV process is well established for those learners undertaking qualifications. Outcomes from all quality initiative reports drive self-assessment and quality improvement plans going forward. All staff benefit from an induction process that includes opportunities to ‘shadow’ experienced members of the team and access relevant training to maintain and upskill themselves so they are able to provide quality support for learners. [See further information in T&D Plan records]
Staff Survey - March 2025: 96% of staff tell us the quality and relevance of training they receive & the use

of their knowledge and skills in their role is good or outstanding.  
Processes for Self Assessment & Quality Improvement Planning are accurate and rigourous, lead to sustained improvements across the college and enable Governors to hold senior leaders to account for the content and judgements made.  The self assessment process and quality improvement plan is very well established. The Ofsted inspection in December 2021 judged the college to be Good in all four judgement areas, including the grade of Good for overall effectiveness. Inspectors confirmed the grades awarded accurately reflected the grades set out by leaders in the college SAR. A highly experienced consultant and former inspector with significant experience of high needs is commissioned to monitor the quality improvement plan throughout the year and then produce the college self assessment report. This is externally moderated by an ex. senior HMI for high needs before it is tabled to Governors at the September meeting along with a discussion on appropriate KPIs for the year. Leaders value the importance of external moderation and welcome the additional rigour to the process. Staff are very involved in the production of the SAR; they produce termly outcome data reports that asks them to reflect with their TAs on what has gone well and what still needs to improve and includes an analysis of target success and accreditation rates including leavers’ destinations. Tutors also produce a case study for a learner of their choice on each programme and that is included as Appendices in the SAR. A user-friendly, simplified mini-SAR support staff in their understanding and judgements on the agreed strengths and areas for improvement. Leaders and Governors regularly update and monitor progress against action plans. Any outstanding actions not completed are transferred to the QIP for the following year ie.2025-26. A quality report is tabled at alternate Governors meetings and this highlights the different quality initiatives that have taken place during that term.    

	Action Plan 
	Achieved targets overall as at July 2025
	Partially achieved overall as at July 2025
	Not achieved overall as at July 2025

	Quality Improvement Plan
	81.5% 
	18.5%
	0%


Staff Survey - March 2025: 84% of staff tell us their knowledge of self assessment and quality

improvement processes are good or outstanding and 92% of staff tell us their level of understanding of

what the college needs to improve on is good or outstanding.

Staff Survey - March 2025: 88% of staff tell us the college’s approach to keeping them informed is good or

Outstanding & 100% of staff tell us their understanding of the college’s purpose for the benefit of their

learners is good or outstanding. 

Highly effective partnership working is driving positive destination outcomes for learners.  In November each year, the college organises SkillsWeek to give learners across all pathways the opportunity to work on a five day programme enabling them to take part in taster sessions with 12 employers. Session activities are in line with learners’ aspirations and medium/long term goals. As a result of the success of Skills Week, all employers who engaged with the college now offer work experience placements throughout the year and have made firm commitments to support the college into the following academic year.  In terms of the development of learners’ health and well-being, leaders have worked hard to engage a range of specialist organisations such as the Adult Social Care Team, the Adult Safeguarding Team and the Y-Club who work with learners on a regular, weekly basis on a range of activities as part of the enrichment curriculum [see further details under PD section]. Leadership has increased its involvement with Natspec this year including participation at the OTLA Forum, accessed training on high needs funding and RARPA as well as attending forums on techability, safeguarding and behaviours, fundraising and a data/MIS network. As a result the college has maintained and developed relationships with peers enabling sharing of good practice. The Parent Aspirations Group (PAG) that evolved from the Continuity Curriculum Group (CCG) is aimed at raising aspirations of families further and gradually families are starting to appreciate how college life if very different to school life for their young people although leaders acknowledge there is more work to do to develop this further. The Signing Strategy, led by the Deputy Head of College and a teacher from the school who are both qualified and skilled in BSL, has been received well by staff across the whole Trust resulting in an up-skilled, signing workforce and communications team. Senior leaders value the input of experienced FE high needs specialists and, as a result, aim to continue commissioning a consultant to provide ongoing support to leaders and tutors in helping drive the college forward and leaders aspire to being awarded Outstanding at future Ofsted inspections.    

The following ‘Even Better If’ improvements will raise standards and improve the experience for the learner
· Continue to improve ICT infrastructure and resources across all aspects of the college LM1.a-c (also QoE)

a. Ensure staff at all levels have technology and Internet access that is fit for purpose

b. Implement training for staff relating to clicker8 and Boardmaker

c. Ensure technology expertise (ICT support) is more visible on-site

d.  Ensure governors have an efficient, reliable means to access meetings & documentation on-line 

· Further develop the Quality Cycle to ensure tutors are regularly but informally observed on all aspects of the curriculum LM2.a-c 
a. QA enrichment, external & internal work experience & sub-contracted provision & add to the quality cycle.

b.   Enhance senior leadersihip presence and further develop informal learning walks to incorporate more regular
      feedback including the introduction of a themed approach

c. 
Simplify the current learning walk documentation to reduce the amount of content and introduce themes
· Further develop accreditation processes that focus on relevant industry led outcomes LM3.a-b
a.   Review the accreditation lead to lessen workload for senior leaders & develop capacity for middle

  management
b.   Encourage more input by employers into qualification aims that will lead to positive destination outcomes

· Formalise processes to capture stakeholder views & act on comments made in a more timely manner LM4.a-c
a. Produce a clear Survey Cycle timeline to regularly capture views of learners, staff, parents/carers & employers

b. Create a Survey outcomes Action Plan as soon as analysis of surveys are established, where results show improvements are required 

c. Review survey questions to ensure relevance and ensure variance from the previous year is clear to see

· Further develop initiatives to improve attendance with parents/carers LM5.a
a. 
Implement clear guidelines to parents/carers that set out consequences if learners’ attendance falls below 85% and that adhere to ESFA & bursary expectations eg. attendance meeting

· Head of College to take full responsibility for strategic reporting in line with Sovereign expectations on: LM6.a-c 
a. 
Financial reporting & budget control

b.
Health & Safety including Committees & associated action plans
c. 
Policy reviews/updates

d.    Long & medium term business planning

e.    Tracking processes for leavers over a 3-5 year period 

· Further develop engagement of parents/carers in raising expectations of learners LM7.a-b
a.  Engage with prospective learners & their families much earlier as they progress through school

b.  Make expectations of college life and differences between school and college clear to families
c. Reintroduce regular Parent Aspirations Group meetings to raise aspirations for families     

· Senior leaders to prepare for succession planning & development of leadership skills as a team LM8.a
     a.    Where appropriate, SLT participate in relevant SEND Natspec Leadership Programme (RR/BC)

· Develop recruitment processes to ensure future appointments have the necessary skills and attributes for the role LM9.a
a.  Introduce a written task for all appointments 

b.  Ensure all existing governors keep up-to-date with mandatory training requirements.   

Outcomes by Achievement Gaps - Appendix A

Achievement Gaps 2024-25 
Summary of Accredited & RARPA Outcomes Combined 
· The overall RARPA success rate is 93.3%, taking into consideration all personal and subject target achievement over the three terms for the year 2024-25. 
· Overall, accredited success rate in 2024-25 was 92.3%.  
 
	Success by Protected Characteristic 
	 
	2024-25 % 

	OVERALL 
	Accredited 
RARPA  
	92.3%

93.33%

	Age  
	19+ 
Accredited 
RARPA 
	 
92.3%

93.33%

	 Gender 
	Male  
Accredited 
RARPA 
	 
86.7%

92.04%

	 
	Female 
Accredited 
RARPA  
	 
100% 

95.8% 

	Ethnicity 
	White British 
Accredited 
RARPA  
	100%
92.50% 

	 
 
 
	Black African 
Accredited 
RARPA 
	 
75%

97.1% 

	
	Asian British

Accredited

RARPA
	100%

98.5%

	
	White (any other background)

Accredited

RARPA
	0%

92.5%

	Disability 
 
	Autism Spectrum Conditions 
Accredited 
RARPA 
	 

77.8%
92.2%

	
	
	

	 
	Cerebral Palsy 
Accredited 
RARPA 
	 

100%
93.9%

	 
	Visual Impairment 
Accredited  
RARPA 
	 100%
89.6%

	 
	Hearing Impairment 
Accredited 
RARPA
	100% 

92.5%

	
	
	

	
	
	

	
	
	

	 
	Severe learning difficulty 
Accredited  
RARPA 
	 100%
93.8%

	 
	Downs Syndrome 
Accredited  
RARPA 
	100%

96.4%


Case Studies of Learners - Appendix B

Case study V (Independence pathway – second year learner)

V transitioned from Chatsworth High School and Community College in September 23. V has down’s syndrome and associated learning difficulties along with a history of hearing and language difficulties affecting understanding and use of spoken word. As a result, V has diverse language and communication needs, learning and cognition needs including difficulties with fine and gross motor skills. V’s EHCP identifies that he is ‘a vulnerable young man who does not access the local community and who requires constant supervision in order to ensure his safety in school and home’. 

As documented below – V has met and overcome every challenge given to him during the last two years at Chatsworth Futures.

V has low concentration/attention levels and, as a result, requires support throughout his adult life. V’s main aim is to maximise his ability to build and utilise a range of independence skills and move towards future support living. With this in mind V has been placed on an Independence pathway as this will enable him to build confidence, increase independence and knowledge of daily living tasks, enabling him to carrying out daily tasks for himself, whilst working co-operatively with others and communicating his choices and needs. This year V has shown real enthusiasm for learning new skills and is an animated member of the group, often modelling good practice and encouraging others to try new skills.

As V has become more confident in college he has been willing to explore and use verbal communication with greater clarity, willing to participate in peer to peer and group discussions, whilst continuing to build his understanding and use of BSL. V has a strong relationship with the teaching team, is confident in class, although he is less confident within community settings and this is an area for development next term. Having said this, V has been able to show a good understanding of road safety procedures, can interact with strangers appropriately with guidance and can locate items in a shop setting with visual prompts. 
A variety of prompts were initially used to ensure V continued to build upon his ability to thrive and become more independent including daily roles and responsivities, modelling, visual and verbal prompts to carry out chores including; making a cold and hot drink, washing dishes, taking the register and cleaning work surfaces after himself. As we end V’s second year at Chatsworth Futures V is now able to complete most of his chores and daily routines with limited verbal prompts.
Observations and assessments show that, V has developed his communication skills so that he is able to respond to simple questions about themes, learning and choices with growing clarity and accuracy. This highlights that his language recall skills have been enhanced throughout the year and a success that has been celebrated and enjoyed at home. Parents have spoken several times to his tutor to express their surprise and gratitude for this support.

Overall V has had a very successful second year at Chatsworth Futures, thanks to his enthusiastic and very positive approach to all elements of learning and positive interactions with others. V has demonstrated excellent progress and college is confident this will continue into the next academic year. 

Next steps: to build greater community confidence and encourage V to further role model independent living skills to 1st and 2nd year learners (in a supported mentoring role). Also, to practice and evidence independent living skills at home. Homework challenges will continue to be set with the expectation that parents will model, support and evidence when V completes each challenge.
Case study W (Independence pathway – third year learner)

Learner W came up to Chatsworth Futures from Chatsworth High school in September 2022. When he arrived at Chatsworth Futures, he came with an extensive PBS plan detailing that he should not access off site activities due to his risk. The plan also detailed that W could not access any activities/environments that may include a hoover. If given access to a hoover W would try to destroy them, in order to fix them, regardless of where the hoover was.

Learner W’s personal tutor worked closely with the college’s behaviour lead to formulate a robust PBS plan that would support him to begin accessing the community in a safe and controlled way. A plan was also formulated to give W access to hoovers as part of a small internal work placement in a controlled environment. Core and subject targets were formulated to support all of these plans and to ensure he  understood what he was working towards.  

Initially W was taken off-site on a 2:1 ratio to local venues for short periods of time. The duration of time was built up over the full three years slowly increasing in terms of time and distance to the venue. Now, W is able to visit venues that are within the Greater Manchester area for full mornings or afternoons. 

Learner W’s work placement with the hoovers was also built up over time giving him exposure to something that had previously been denied/taboo for him. As a result of this W has now made no recent attempts to destroy hoovers and has been around them numerous times both at college in the community.

Learner W had a 95% target achievement rate this academic year. As he leaves college, he will be accessing independent living services at a local provider called, Aspire, St Georges that is close to his home address. The change in behaviour over the three years at Chatsworth Futures has made this transition and access to Aspire possible.
Case study X (Preparation for Work pathway – second year learner)

X is in their 2nd year at Chatsworth Futures and has continued on the Preparing for Work pathway. Initial assessments identified communication needs and a requirement for support with expressive language and confidence when accessing social settings. X was initially hesitant to engage in activities that did not align with their interests and needed structured support to participate in learning tasks and internal work placements. In their second year at Futures, X has made exceptional progress. They now actively participate in class discussions, enrichment activities, and work placements. Their confidence has grown significantly, and they are a valued member of the group thanks to their sense of humour and positive attitude towards their learning. 

 

This year X has responded well to the vocational and life skills aspects of the Preparing for Work pathway, as the practical and real life simulated tasks have enabled them to develop a set of transferable skills that will benefit their future life choices. They have also been observed engaging with both teachers and classmates during informal learning opportunities, and they have formed strong collaborative skills during work related learning tasks. They have particularly demonstrated confidence during interactive and role-play activities; for example problem solving in the workplace/real life, carrying out interviews, real life citizenship scenarios etc. These interactive learning tasks have been opportunities for X to showcase their understanding and skills using an approach they feel confident participating in and enables teachers to observe the progress he has made.  

Initially, X was reluctant to engage in their internal work placement and refused to carry out the tasks assigned. With consistent encouragement, structured routines, and the support of a job coach, they gradually began to participate. Over time, they developed a strong sense of responsibility and pride in their role working in the college kitchen, supporting the college cook. They now complete duties independently and to a high standard. During group discussions they now confidently share thoughts and preferences and have become more expressive when discussing their interests and experiences. They have shown a growing ability to relate classroom learning to real-life contexts, often linking discussions to tasks/activities they have done at home or while out with their PA. For example, during community visits, they have demonstrated a clear understanding of local facilities which they have been able to recall and discuss, showing improved memory and contextual awareness.
The key areas of progress made by X this year include: 
Speaking and listening skills: improved spoken language, increased participation in group discussions, and developing writing skills including capitalisation and sentence structure. 
Numeracy: growing confidence when counting and recognising coins, supported by visual and verbal cues; they have also applied their money knowledge when accessing the community and using the Tuck Shop. Their family have also reported that they are using money more when purchasing things outside of college. 
Employability: strong understanding of workplace behaviours and vocabulary, with increased ability to reflect on personal strengths and interests. 
Work Experience: from initial refusal to now independently completing tasks and expressing a desire to work in a real café setting specifically requesting a placement at the Hamlet Café in St. Helens. 
Independent Living Skills: expanded food preparation and home safety skills, with high motivation in practical tasks and daily chores. 
Community Engagement: independently prepares for visits, manages belongings, and confidently navigates local amenities. Has participated in democratic decision-making and shared preferences with peers, when deciding which places to visit. 
Enrichment: developed independence, social confidence, and community awareness through a wide range of off-site visits and cultural experiences. 
During the latest EHCP review, discussions with teachers and family identified catering as a realistic and motivating career goal which aligns with X’s interests. Plans have been put forward to support X to access possible external work placements in hospitality/catering settings during their 3rd year, as this will align with their goals and aspirations to work at the Hamlet Café after college.  
 
Case study Y (Work Ready pathway – third year learner)

Learner Y joined Futures three years ago on the Work Ready employability pathway. His long-term goals were identified through person-centred EHCP planning, baselining and RARPA target setting. His most successful achievements are reported in the below case study.

Long-term goal: to gain paid or voluntary employment in the sector of choice by July 2025.

Over the three years, Y’s targets have been personalised and reviewed termly through tutorials, RARPA, and EHCP annual reviews, always including his own voice and that of his family. These targets have supported Y’s holistic development across employability, independence, communication, PSD (Personal and Social Development) and physical co-ordination.

Employability

Medium-term goal: to participate in an external work placement in an industry/sector outside of the automotive industry for a prolonged period (longer than six weeks) eg. retail.

Progress & achievements:

- successfully secured and maintained an 18-month placement at A World, Salford.

- demonstrated excellent punctuality, reliability, and professional conduct.

- built confidence to undertake varied workplace tasks with minimal support.

- became a valued part of the team, showing adaptability and resilience.
- secured a positive destination outcome at an independent living skills CIC, Engage.

Independence

Medium-term goal: to design a personal schedule (with assistance) of tasks at home, college and work, including essential but less preferred tasks.

Progress & achievements:

- now completes a range of tasks across home, college and placement with minimal verbal prompting.

- has developed a practical understanding of balancing preferred and essential tasks.

- uses his own personalised daily and weekly planner, showing ownership of his routine.

This represents a marked ‘shift’ from passive participation to active self-management.

Personal & Social Development (PSD)

Medium-term goal: to interpret social situations in familiar and unfamiliar settings, describe what is happening and how to react; become actively involved in college social activities.

Progress & achievements:

- can now describe social scenarios and decide appropriate responses.

- shows real awareness of others’ feelings and perspectives.

- has proactively helped set up lunch-time clubs and enrichment activities.

- is willing to try unfamiliar activities, and importantly, now articulates honest views rather than simply agreeing.
His personal growth in social understanding and confidence is highly commendable.

Physical Co-ordination & Fine Motor Skills

Medium-term goal: to develop fine motor skills in college by taking time over handwriting tasks, using tools such as a foam pen grip.

Progress & achievements:

- noticeably improved handwriting clarity and pace.

- greater co-ordination and care in cookery and domestic tasks.

- understands the benefit of pacing himself and takes pride in quality over speed.
These skills are transferrable to work, daily living and community participation.

Communication

Medium-term goal: to initiate and carry on the thread of conversation in three settings (home, college, work placement), use appropriate facial expressions, volunteer information and use conjunctions to explain opinions.

Progress & achievements:

- now confidently initiates conversations and sustains them.

- uses facial expressions appropriately to support meaning.

- volunteers his thoughts without being prompted, rather than waiting to be asked.

- gives clear, reasoned explanations using conjunctions like because, showing deeper reflection.
This area in particular shows how far Learner W has come in three years.

Reflective Summary & Impact

Over the three years at Futures, through termly RARPA targets, EHCP reviews and tutorial input:

- he has moved from being quiet and reluctant to share opinions, to a young adult who confidently explains how he feels and why.

- he has developed real independence skills, sustaining tasks across home, college and work.

- his sustained work placement experience has equipped him for next steps into employment or volunteering.

- he has embraced social situations and is more willing to step outside his comfort zone.

Overall, Y has become more resilient, reflective and future-focused.
Personal Tutor’s comment:

It has been an absolute pleasure to watch Y grow into a confident, reflective and skilled young man. His journey on the employability pathway has been a true success story, not just in terms of outcomes achieved, but in the personal growth and independence he has developed. His willingness to try new things, to speak up about what he enjoys (and doesn’t!), and to sustain a long-term work placement shows just how ready he is for his next steps. I am incredibly proud of everything he has achieved.

Next steps:
- Supported transition into employment, volunteering or community-based provision.

- Continued focus on maintaining and building independence and communication skills in real-life contexts
Case study Z (Work Ready/SI pathway – third year learner)

Background: when learner Z joined college three years ago, she presented with significant behavioural challenges. At the time of enrolment, her behaviour was often difficult to manage, and she regularly displayed aggression when overwhelmed or dysregulated. A comprehensive Behaviour Support Plan (BSP) was developed and implemented, requiring close collaboration between college staff and her family to provide consistent, wrap-around support.

Initial Support and Intervention: in the early stages of her college journey, Z required intensive behavioural support. Her BSP included clearly defined boundaries, consistent routines, and regular emotional check-ins. Staff worked closely with her and her family to ensure a consistent approach across both home and college environments. Over time, this structure allowed her to feel safer and more in control, leading to gradual improvements in behaviour and emotional regulation.

Progress and Development: throughout her time at college, Z has demonstrated significant growth in her ability to manage her emotions and interactions with others. Her progress has been particularly evident over the past academic year, during which she has successfully navigated a number of substantial changes, including:

· Moving to a new tutor and peer group.

· Increasing her time spent out of college to attend a work placement three days per week.

· Managing emotional fatigue at the end of long days at work and college.

Despite these challenges, Z has consistently demonstrated maturity and determination in developing and applying emotional regulation strategies. She has become more independent in recognising when she feels overwhelmed and has used visual tools to effectively communicate her thoughts and emotions. This has been instrumental in helping her reduce incidents of frustration and avoid escalation in both academic and professional settings.

Work Placement and Vocational Success: over the course of her three years at college, Z has engaged in a variety of work placements where she has consistently shown reliability, adaptability, and a strong work ethic. These experiences have played a critical role in her development, giving her opportunities to apply her skills in real-world settings.

Most notably, Z has now secured paid employment in a vocation that is exceptionally well-matched to her skills, interests, and personality. The role provides her with the structure, purpose, and interpersonal engagement she thrives on. She has developed excellent working relationships with her colleagues, who describe her as hardworking, personable, and dependable. Her success in the workplace is a clear reflection of both her vocational readiness and her personal growth.

Self-Regulation and Emotional Maturity: this year, Z has made further strides in managing emotional challenges, particularly in situations where she feels tired, frustrated, or overstimulated. There have been occasions where she has needed to reflect on her reactions, particularly when interacting with clients or returning home after long days. However, Z has shown commendable insight and commitment to self-improvement. With support from staff, she has developed and practiced coping strategies, including:

· Use of visual communication tools

· Recognising triggers and early warning signs

· Seeking quiet space or time away when needed

Z’s ability to self-regulate has significantly improved, allowing her to maintain positive relationships in both college and work environments.

Conclusion: Z’s journey over the past three years has been one of outstanding personal transformation. From a starting point of requiring intensive behavioural intervention, she has developed into a mature, self-aware, and capable young adult. Her emotional regulation, interpersonal skills, and vocational achievements all stand as testimony to her hard work and the effective, collaborative support she has received.
With paid employment secured in a role that complements her strengths and personality, Z is well-prepared for life beyond college. She leaves with confidence, purpose, and a strong foundation for continued success.
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